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School-Based Crisis Intervention

In this section, you will find a brief, basic discussion of the need for a school
to be able to plan and implement a response to crises. The material can be
used to raise staff awareness of need and as shared reading prior to initiating
staff training.

u Overview

m  Who Should Be Responsible?
u Planning for Crisis

m A School-Based Crisis Team
m  Crisis Aftermath Subteams

n Maintaining Crisis Response Capability and School
Awareness

m “School-Based Crisis Intervention: An Organizational
Model”




SCHOOL-BASED CRISIS INTERVENTION

Crises are dangerous opportunities.

Chinese saying

Crisis, emergency, disaster, catastrophe, tragedy, trauma --
all are words heard too frequently at schools today. Almost
every school has had a major crisis; every school is likely to
have one. Besides natural disasters such as earthquakes and
fires, students experience violence and death related to the
suicide of friends, gang activity, snipers, hostage-taking,
and rape. Some students react with severe emotional
responses -- fear, grief, post traumatic stress syndrome.
Moreover, such experiences and other events that threaten
their sense of worth and well-being can produce the type of
intense personal turmoil that leads students to think about
hurting themselves or others.

If no effort is made to intervene, emotional reactions
may interfere with a student's school and home
performance, can be imminently life threatening, or
may be the start of long-term psychosocial
problems. And, when a significant portion of the
student body is affected, major facets of a school's
functioning are likely to be jeopardized.

As used here, the term, school-based crisis intervention,
refers to a range of responses schools can plan and
Implement in response to crisis events and reactions. All
school-based and school-linked staff can play an important
role in crisis intervention.




Who Should Be Responsible?

Given the complexity of crisis events and reactions, planning and implementing school-based crisis intervention
require special expertise (e.g., how to deal with natural disasters as contrasted to dealing with gang violence or
suicide, how to plan for crowd management, rumor control, aftermath counseling, prevention). Thus, individuals
and subgroups with diverse expertise need to be involved, and all who are involved usually need additional
specialized inservice training.

Whatever happens at the school level is shaped by district policy and procedural guidelines. In most
instances, the district's administration will have provided the school with detailed guidelines for handling
major disasters during the emergency itself and in the immediate aftermath (see example in Section I1).
Such guidelines also should clarify available district support resources (e.g., district crisis teams, medical
and counseling services).

Itis rarer for districts to have addressed, in the same detail, policies and procedures for what to do in the days and
weeks that follow the event and what to do to improve future responses or to prevent future occurrences where
feasible.

Regardless of what guidelines the district provides, it falls to the school to develop a specific operational
plan and to identify and prepare personnel to carry it out. This might all be done by a school's
administration. That is, they might assume the task of planning and then identifying and assigning specific
duties to staff (e.g., school nurse, specific teachers, psychologist). However, as noted above, the diversity
of expertise required suggests a broad-based approach to planning and implementation. Thus, schools
probably will find the concept of a school-based crisis team useful.

The proper handling of school-wide crises is essential to minimizing negative impact on learning and mental health.
A comprehensive crisis intervention approach provides ways for school personnel, students, and parents to return
to normalcy as quickly as feasible, address residual (longer-term) psychosocial problems, and explore preventive
measures for the future. To achieve these desirable outcomes, a school district must adopt, implement, and
institutionalize a set of crisis intervention procedures.

Developing procedures for a school-based response to crises requires mechanisms for initial planning,
implementation, and ongoing evaluation and change. For purposes of this presentation, effective mechanisms
to accomplish these tasks are seen as

» aschool-based planning committee (whose efforts hopefully are augmented by district support staff)

» aschool-based crisis team

Note: The planning and crisis team may be one and the same or may be two separate and coordinated groups.

Rather than asking one person to take responsibility for organizing for crises, the school administration is advised
to form a small planning committee of school staff. The individuals asked to serve, by role and interest, should be
ready to evolve a working plan and become the nucleus of a school-based crisis team. They also should be given
appropriate released or compensated time, support, recognition, and appreciation.

In the best of circumstances, the district should provide not only policy and procedural guidelines, but
support staff to help the school planning committee formulate a specific plan, organize and train the crisis
team, and coordinate with relevant district and community resources.



Planning for Crises
Every school needs a plan for school-based crisis intervention. It is important to anticipate the specifics of what
may happen and how to react. Once the need for a plan is recognized, it underscores the need to identify who
will be responsible for planning responses to crisis events.

Once identified, planners of school-based crisis intervention can work out criteria, procedures, and
logistics regarding such general matters as

» who will assume what roles and functions in responding to a crisis

» what types of events the school defines as a crisis warranting a school-based response
» what defines a particular event as a crisis

* how will different facets of crisis response be handled (who, what, where)

* how to assess and triage medical and psychological trauma

* how to identify students and staff in need of aftermath intervention

* what types of responses will be made with respect to students, staff, parents, district, community,
media

» what special provisions will be implemented to address language and cultural considerations
» which school personnel will make the responses
C  how district and community resources will be used

C  which personnel will review the adequacy of each response and make appropriate revisions in
crises response plans

* what inservice staff development and training are needed.
* how will everyone be informed about emergency and crisis procedures

As part of the general plan, it is essential to address contingencies.
What will be done if someone is not at school to carry out their crisis response duties? What if a location is not
accessible for carrying on a planned activity?

It should be stressed that school crises often are community crises. Therefore, the school's plan
should be coordinated with community crisis response personnel and, where feasible, plans and
resources should be seamlessly woven together. The same is true with respect to neighboring
schools. A blending of planning and implementation resources assures a wider range of expertise
and can increase cost-efficacy.



Once a general plan is made, over time, planners can work out further details related to specific concerns (see
Section VI of this resource aid). In doing so, they should give priority to those that seem to occur with the

greatest frequency.

Figure 1 presents a matrix outlining the scope of crisis events and phases to be considered in
intervention planning. In Section 11, there is an outline of general ideas related to a school-based

response to school-wide crises.

Scope of Event

Major School-
wide crisis (e.g.,
major earthquake,

Small Group
Crisis (e.g., minor
tremor, fire in

Individual Crisis
(e.g., student
confides plan to

fire in building, community, hurt self/others)
sniper on campus)  suicide)
During the | |
Emergency : :
_______ _I________I________
Phases for Immediate | |
whichto plan  Aftermath | |
Days/Weeks | I
Following | |
]
Prevention in the : :
Future I I
I I

Figure 1. Scope of Crisis Events and Intervention Phases

Several points should be highlighted related to Figure 1. Clearly, the scope of the event (major school-
wide crises as contrasted to small group or individual crises) profoundly shapes how many staff

members are needed during the various phases of the crisis.

Also, difficulties that must be dealt with during the crisis itself raise many problems that are quite
distinct from those arising in the immediate aftermath and in the days and weeks following the
event (e.g., hysteria and fear as contrasted with grief reactions and post traumatic stress).



A School-Based Crisis Team

Resources are always limited. Some schools will feel that they don't have the resources to devote to a
crisis team. The fact is, however, that few schools can afford to risk not being able to respond effectively
to crises.

Any school that has some team meeting together to address students' problems can at the very least make
the focus on crisis part of that team's work. Examples of such teams are a student assistance team, a
student study team, or a resource coordinating team. Alternatively, neighboring schools might pool
resources to develop a multi-school crisis team.

As with so many special committees and teams, school-based crisis teams often are initiated
with great fanfare but over time simply become atitle on a plan. Initial enthusiasm wanes; other
activities become more pressing; members leave the school.

To be successful, a school-based crisis team must be highly valued by the school administration and
composed of interested staff. The value and interest should be manifested in

. bimonthly crisis team planning/staff development meetings that are scheduled during
working hours

. regular communications and staff development activities with the entire school staff

. immediate replacement of departing team members and careful orientation of new members

. formal recognition of team contribution to school's mission, and so forth.

Although some members of a school-based crisis team are dictated by role in the school (e.g., a school
administrator, nurse, psychologist), there always are other staff who have special expertise or interest
(e.g., those with first aid and counseling training).

The following steps are guidelines for establishing, training, and maintaining crisis planning and
intervention team(s). The outline in Section 111 offers greater detail regarding these steps.

1. The school's decision makers can identify and empower two staff members who are
interested in (motivated to) improve the school's crisis response capability.

2. These two persons can then proceed to recruit a core of about 4-8 others, either by role or
because of their special affinity for crisis intervention. This core will do the planning. (In
large schools, the core team probably will want additional affiliated team members who can
be mobilized when a response is necessary.)

3. Initial training of the team should focus on general crisis intervention policies and
practices and on ways to keep the team functioning. It may be necessary to bring in
district personnel (or even outside trainers) to provide some of the initial training.

4.  After initial training, the team needs to meet regularly (e.g., every few weeks) to
formulate and write up specific plans.



5. Plans in hand, a series of inservice meetings for school staff are indicated to increase
their awareness of the importance of crisis intervention and the procedures they should
follow.

6.  After a crisis event, the team should have a special debriefing session to analyze how
well procedures were followed and to discuss possible improvements -- including
additional training needs and future preventive actions where feasible.

Each team needs to identify a team leader to

» organize planning and training sessions

» provide overall coordination during a crisis response

 liaison with district and school administrators and with community emergency response agencies
(fire department, police).

Other team members will take on roles and functions related to

* mobilizing the team when needed (e.g., telephone trees, beepers)
» coordinating communications and controlling rumors
» first aid (medical, psychological)
» crowd management
* media
» evacuation and transportation
* individual and group supportive counseling
» aftermath interventions
and so forth.

Every team role and function needs to be backed-up by 1-2 team members in case someone is absent or
incapacitated.

In addition to having a designated person and back-ups for mobilizing the team, it is wise to have
essential contact information posted in several visible places (e.g., next to phones in office
locations).

Obviously, for a team to be effective, it must function well as a group. Thus, it is essential to use
planning and training time in ways that build a sense of mutual respect, trust, and support. An effective
team communicates well, understands everyone's role, backs each other up, and gets the job done. A
member must feel comfortable asking another for assistance during a crisis (especially when feeling
overwhelmed). And at the appropriate time, each member indicates appreciation for all that each team
member' has done.
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CRISIS TEAM ACTIVITY: AN EXAMPLE
During the Emergency and in Immediate Aftermath

I. MAJOR SCHOOL-WIDE CRISIS
(e.g., major earthquake, fire in building, sniper on campus)

A. Administration directs and coordinates emergency procedures.
(e.g., emergency procedures such as evacuation, lock-down, contact with
hospitals/police, contacts and interfaces with parents in need of direction)

B. Crisis Team members without specific emergency assignments or students-in-hand
converge at designated place.

C. Crisis Team sets in motion procedures to

1. gather and disperse accurate information to students, staff, parents, media
(special focus on rumor control, support, and debriefing);

2. assess immediate needs for psychological first-aid,;

3. ensure sufficient psychological first-aid is in place
(e.g., establishes and maintains a special drop-in counseling resource for those
affected; supplements resources by calling for district level help);

4. direct students, staff, and parents in need to psychological first-aid resources
(announces a central contact place, conducts outreach);

5. keep administration informed.

1. SMALL GROUP CRISIS
(e.g., a situation such as a classmate’s death where most students are unaffected;
the focus is on providing for specific classes, groups, and individuals who are upset)

A. Any member of the Crisis Team who thinks there is a crisis situation can contact another
member to decide whether a Team meeting should be called.

B. If they agree, these two members should send a notice convening the meeting at the
earliest, feasible time at a designated place.

C. Preset procedures can be followed to cover classes for teachers on the team and to send
students back to class who may be having individual appointments with team members.

D. Crisis Team meets to assess who needs psychological support and counseling

E. Crisis Team sets in motion procedures to

1. gather and disperse accurate information to affected students, staff, parents, (special
focus on rumor control, support, and debriefing);

2. ensure sufficient support and counseling are in place
(e.g., establishes and maintains a special drop-in counseling resource for those

affected; supplements resources by calling for district level help);

3. direct students, staff, and parents in need to appropriate resources (announces a
central contact place, conducts outreach)

4. coordinate resources and ensure they are maintained as long as needed (who, where)

5. keep administration informed.

(cont.)




INDIVIDUAL'S CRISIS
(e.g., student confides threat to hurt self or others such as suicide, assault)

A. Staff, student, or parent may refer such an emergency to any member of the Crisis Team.

B. The Crisis Team member becomes the case manager for the problem until it is resolved or
else arranges for someone else to case manage.

C. Preset procedures can be followed to cover classes for teachers on the team and to send
students back to class who may be having individual appointments with team members.

D. The case manager is the primary intervener and arranges for appropriate action steps and for
a back up crisis team member.

E. The case manager interviews the student and anyone else involved to assess needs
(e.g., degree of danger, resource needs on and off campus, need to contact parents, need
to contact legal authorities)

F. Case manager confers with back up team member to set in motion procedures to
1. provide immediate on campus help
2. call for additional support (e.g., from district, county)
3. contact parents

Days/Weeks Following

Following the emergency, the Crisis Team meets to identify appropriate steps for the ensuing
days/weeks (e.g., information, support, counseling for classes, groups, individuals)

(1) Circulate accurate information to minimize destructive/disruptive rumors. An example
of one procedure for doing this involves providing teachers with accurate information
about the event and asking them to judiciously cover the matter with their students.
They should be reminded to do this in a way that not only provides accurate
information about the event, but clarifies that the feelings students are having are
natural and reminds students of available resources should they have a particular
concern. Provision should be made to back up teachers (e.g., those who feel their
situation requires someone with specific skills). The same type of written notice for
parents may also be indicated.

(2) Circulate a handout to all school personnel regarding what they should watch for in the
aftermath and what they can do if students appear especially upset.

(3) Implement special support/counseling activities.

Debriefing and Planning for Prevention

At a later date, the Crisis Team meets for a debriefing session to evaluate how procedures
worked, what revisions are needed, and to clarify preventive implications.




Crisis Aftermath Subteams

Although all crisis team members are involved in responding to emergencies, special expertise may be
required in handling problems that arise in the days and weeks following an event. Thus, it may be
worth establishing subteams or designating specific individuals to develop special expertise around the
different types of aftermath problems. An aftermath subteam, then, is composed of one or more
individuals who are prepared to focus on specific problems (e.g., suicide; violence and gang activity;
earthquake, fire, and other natural disasters; rape).

Each subteam draws on the talents of such people as the nurse, school psychologist, counselors, peer
counseling coordinators, dropout coordinators, administrators, and any others who have interest and
talent related to such problems. To ensure that each subteam and the total team meet regularly for
training and other preparedness activity, subteam leaders and a crisis aftermath team coordinator are
needed.

It is important to keep in mind that the problems in dealing with the crisis itself are quite distinct from
those arising immediately after the circumstances of the event itself are handled. At least, four different
types of aftermath problems can be distinguished:

. Disaster reactions

. Grief reactions

. Fear of Violence reactions
. Suicide prevention

Subteams can prepare, implement, and monitor procedures for dealing with the psychosocial aftermath
of crisis events that are likely to spread to a significant segment of students. Of particular concern are
procedures for rumor control, dealing with contagion effects, and providing support for any students
who have strong psychological reactions.

(Some persons on the aftermath team also will be on teams designed to deal with the prevention and
actual occurrence of crisis events; nevertheless, it is important to distinguish the problems of dealing
with the crisis itself from those that arise in the immediate aftermath.)
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Maintaining Crisis Response Capability and School Awareness

Because of changes in staffing and in staff interests, crisis response procedures must be reviewed at the
beginning of each school year and may need revitalization. It probably requires 2-3 dedicated staff to
keep the process functioning well.

In this regard, a school nurse can play an important catalytic role. For example, at the beginning of a
school year, s/he can help arrange an early meeting of crisis response personnel to

. review and improve crisis response procedures
. plan information dissemination to staff and students
. plan additional inservice training for crisis response.

Another aspect of maintaining crisis response capability arises from efforts to maintain staff and student
awareness of crisis procedures. That is, if regular steps are taken to keep staff and students informed,
this can result in continuous review and improvement procedures.

For multiple reasons, then, it is essential for someone to take responsibility for planning how to keep
staff and students aware and updated on the school's crisis response procedures. This task might fall
to a school administrator or to a crisis team member.

Examples of steps that might be taken are

1. Each class could be provided with an outline of "Emergency Procedures” and "Crisis Team
information" to be posted on the wall.

2. At the beginning of each semester, updated information could be circulated to all school
personnel explaining who can be contacted and the function of the Crisis Team.

3. Atthe beginning of the year and at midyear a presentation could be made at a faculty meeting.

4. As another reminder and update, monthly reports based on the minutes from crisis planning
and debriefing meetings also might be reproduced and circulated to all school personnel.

14



“School-based Crisis Intervention:

An Organizational Model”

David Schonfeld, Marsha Kline, and their colleagues at Yale University note:

Schools are no longer the "islands of safety" that they once were believed to
represent, as street crime, random violence, and large-scale accidents pervade
schools in all parts of the country and affect children of all ages on a regular basis
. In a survey conducted in 1978 in two public high schools in Kansas City,
Kansas, nearly 90% of the students reported having experienced the death of a
grandparent, aunt, uncle, sibling, or someone else they cared about, 40% of the
students reported the death of a close friend of their, own age, and approximately
20% had witnessed a death. Ina 1990 survey involving urban high school students,
half the students reported that they knew someone who had been murdered, 37% had
witnessed a shooting, and 31 %, a stabbing (Pastore et al., 1991). In another survey
of students attending 10 inner-city high schools, rates of direct gun-related
victimization were alarmingly high; 20% of the students reported having been
threatened with a gun and 12% had been the target of a shooting (Sheley et al.,
1992). The exposure to community violence and violent deaths is not restricted to

adolescents and adults .... In a 1992 study conducted in an. urban pediatric
continuity clinic in Boston, 7% of the children had witnessed a shooting or stabbing
before the age of 6 years . ... As schools face an escalating number of crises, the

probability that any child or group of children will experience violence or sudden
death of a friend and/or loved one is increasing.

These events often require a response from the school in order to address the
children's developmental needs during times of crisis and uncertainty. These crisis
periods can disrupt learning, at a minimum, and also have the potential to retard
children's emotional and psychological adjustment to the event and impair their
subsequent development.

Despite the overwhelming need for a crisis prevention and response plan, many
schools remain unprepared. . . . School systems, therefore, need to develop and
institute a coordinated and systematic response plan before another crisis occurs.
School systems, however, may be reluctant to consider the potential for crises to
occur and may deny the need for crisis intervention services . . . . This
organizational denial of the need for crisis intervention services may also be reflected
in an organizational push to resolve a crisis prematurely -- "to get things back to
normal as soon as possible.” . . .. Schools increasingly need an effective crisis
prevention and response plan in order to avert disasters where possible and to
ameliorate their impact on children when the disasters cannot be avoided . . . .

From a 1994 article entitled “School-based Crisis Intervention: An Organizational Model”
in the journal Crisis Intervention (Vol. 1, pp. 155-166).
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Some Key Considerations in Establishing a System
for School-Based Crisis Response

The following nine points provide answers to some basic concerns that arise during discussions
of school-based crisis response.

(1) Scope of events

All schools require a clear set of emergency procedures for dealing with major, school-wide
crises (e.g., earthquake, fire, snipers) when they occur and in the immediate aftermath.

Decisions have to be made about whether the scope of crisis response will include
specified procedures for any of the following:

e crises that affect smaller segments of the student body
e crises experienced by individual students (e.g., drug overdose, suicide attempt)

*  community events that produce strong reactions among students at school (e.g.,
earthquakes that occur during nonschool hours, a neighborhood shooting of a gang
member who is student)

*  planning responses (e.g., psychological support) for helping (treating/referring)
traumatized students (staff?) in the days and weeks following an event

e preventive procedures

(2) Crisis criteria
When should an event be seen as requiring a crisis response?

With the exception of most major, school wide crises, crises tend to be in the eye of the
beholder. Thus, some school personnel are quite liberal and others are quite
conservative in labeling events as crises.

After deciding on the scope of events to be treated as crisis, the dilemma of the planners and
ultimately of the decision makers is that of establishing a set of checks and balances to ensure
potential crises are not ignored and that there is not an overreaction to events that should not be
treated as crises. Given the inevitability of differences regarding how an event is perceived,
efforts to formulate crisis criteria probably should focus on delineating an expedient process for
deciding rather than the more difficult task of detailing what is and isn't a crisis.

For example, one school developed a process whereby each member of its crisis team
was encouraged to take the initiative of contacting another team member whenever s/he
felt an event might warrant a crisis response. If the contacted team member agreed that
the event should be seen as a crisis, the rest of the crisis team were contacted
immediately for a quick meeting and vote. If the majority concurred, the event was
defined as a crisis and appropriate crisis responses were implemented.

17



(3) Who needs aftermath help?

Again, there will be inevitable differences in perception. It is clear, however, that plans
must be in place to provide help and/or referral whenever staff, parents, or students
themselves indicate that a student is experiencing significant emotional reactions to a
crisis. Usually, all that is needed is a procedure for alerting everyone to the possibility of
emotional reactions and who on the staff will be providing support and counseling
and/or referrals.

Planners also may want to consider what types of general responses may be appropriate with
regard to specific types of events. Should there be a "debriefing” meeting for the entire school?
for specific subgroups?

And decisions will have to be made about whether there will be
support/counseling/referrals for emotional reactions of school staff.

(4) Types of responses

Planning focuses on delineating, establishing, and maintaining procedures and equipment and
assigning responsibilities for (1) communication, (2) direction and coordination, and

(3) health and safety during each of the four phases specified in the accompanying Figure.

It encompasses every major detail related to who, what, where, when, and how.

Other handouts in this section provide examples of the types of activities to be
considered in such planning.

A special need arises with respect to handling the media. It has become increasingly evident that
each school should identify and train a specific person to act as a spokesperson in order to
minimize the ways media reports can exacerbate difficult situations.

(5) Providing for Language and Cultural Differences

The influx of immigrants has increased the necessity of identifying individuals who
speak the language and are aware of relevant cultural considerations that may arise
during a crisis response. If one is fortunate enough to have such individuals on the
school staff (in professional or nonprofessional positions), then planning involves
delineating their roles during the crisis, clarifying how they can be freed from other
responsibilities, and how they can be trained to carry out their special roles. If such
persons are not readily available, then planning also must address how to recruit such
help. Possible sources include mature students, parents, staff from nearby community
agencies, other community volunteers.

For Scope of Crisis Events and Intervention Phases see Figure 1, page 8.
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(6) Which School Staff Respond to Crises

Obviously, there are some staff who because of their role are critical to the success of
crisis response (e.g., school nurses, psychologists, specific administrators, office staff,
plant manager). In addition, there are others who have relevant interests and special
abilities (e.g., first aid and counseling skills). To provide a comprehensive and
coordinated response, plans should focus on ways to establish, train, and maintain a
Crisis Intervention Team consisting of a combination of both types of staff (i.e., role-
relevant and interested individuals). In all likelihood, there will be considerable overlap
between the Crisis Planning Committee and the Crisis Intervention Team. Plans also
must be made to identify, train, and maintain a number of individuals who will play
supplementary roles when there are major disasters such as fires, earthquakes, and large-

scale violence on campus (e.g., all school personnel, designated students, parent
liaisons).

(7) Other District and Community Resources

Some crises require mobilization of off-campus resources. Planning involves identifying
available resources and clarifying steps by which they will be mobilized when needed.

(8) Crisis Debriefing

At an appropriate time after a crisis response, an analysis of the quality of the response
should be made to identify the need for improved procedures and additional training.
For this to occur, a planning committee must designate who will organize the debriefing

and who will be responsible for following through with developing improved
procedures and organizing training sessions.

(9) Inservice Training

In addition to training needs that emerge from debriefing analyses, plans should be

made for ongoing staff development based on requests from staff involved in crisis
planning and intervention.
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Major Facets of Crises Response

During the emergency

communication (e.g., sounding the alarm if necessary; clarifying additional steps and
providing information about the event, location of first aid stations if needed, etc.;
rumor control; dealing with the media; keeping track of students and staff; responding
to parents; interfacing with rest of the district and community)

direction and coordination (e.g., running an emergency operations center; monitoring
problems; problem solving)

health and safety (e.g., mitigating hazards to protect students and staff; providing
them with medical and psychological first aid; providing for search and rescue,
security, evacuation)

Immediate aftermath

communication (e.g., clarifying causes and impact and debunking rumors;
providing information about available resources for medical and psychological
help)

direction and coordination (e.g., determining need to maintain emergency
operations center; continuing to monitor problems and problem solve)

health and safety (e.g., continuing with activities initiated during the event)

Days/weeks following

communication (e.g., providing closure to students, staff, parents, district,
community)

direction and coordination (e.g., continuing to monitor problems and problem
solve)

health and safety (e.g., providing for those in need of longer-term treatment either
through provision of direct services or referral; case management)

Prevention

communication (e.g., holding debriefing meetings to clarify deficiencies in
response to the crisis)

direction and coordination (e.g., using debriefing analyses to plan ways to prevent,
if feasible, similar events from occurring, to minimize the impact of unavoidable
events, to improve crisis response procedures, to enhance resources)

health and safety (e.g., providing education for students, staff, parents)
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Responding to Crises: A Few General Principles

Immediate Response -- Focused on Restoring Equilibrium

In responding:

. Be calm, direct, informative, authoritative, nurturing, and problem-solving
oriented.
. Counter denial, by encouraging students to deal with facts of the event;

give accurate information and explanations of what happened and what to
expect -- never give unrealistic or false assurances.

. Talk with students about their emotional reactions and encourage them to
deal with such reactions as another facet of countering denial and other
defenses that interfere with restoring equilibrium.

. Convey a sense hope and positive expectation -- that while crises change
things, there are ways to deal with the impact.

Move the Student from Victim to Actor

. Plan with the student promising, realistic, and appropriate actions they will
pursue when they leave you.

. Build on coping strategies the student has displayed.
. If feasible, involve the student in assisting with efforts to restore
equilibrium.
Connect the Student with Immediate Social Support
. Peer buddies, other staff, family -- to provide immediate support, guidance,
and other forms of immediate assistance.
Take Care of the Caretakers
. Be certain that support systems are in place for staff in general
. Be certain that support (debriefing) systems are in place for all crisis
response personnel.
Provide for Aftermath Interventions

. Be certain that individuals needing follow-up assistance receive it.
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Crisis Response Checklist

In the midst of a crisis, it is hard to remember all the specific steps and preparatory plans that
have been discussed. Each site and each person responsible for crisis response needs to have a
checklist that provides a ready and visible reference guide for use during a crisis. Such a
checklist is also an important training tool. The following is an outline of what such a checklist
might cover.

I. Immediate Response
Check to be certain that
appropriate "alarms' have been sounded
all persons with a crisis role are mobilized and informed as to who is
coordinating the response and where the coordination/emergency operation
center and medical and psychological first aid centers are located

This may include coordinators for

overall crisis response communications
first aid (medical, psychological) crowd management
media transportation

phone trees are activated

team leader and others clarify whether additional resources should be called in
(from the District or community -- such as additional medical and
psychological assistance, police, fire)

all assignments are being carried out (including provisions for classroom
coverage for crisis response team members and for any instances of a staff
death)

corrective steps are being taken when the response is inadequate

all communication needs are addressed by implementing planned means for
information sharing and rumor control (e.g. Public Address announcements,
circulation of written statements, presentations to staff/students/ parents in
classes or in special assemblies);

This includes communications with

staff home

students district offices and other schools
crisis team community

media fire, police
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plans for locating individuals are implemented (e.g., message center, sign-in and
sign-out lists for staff and students)

specific intervention and referral activity are implemented (e.g., triage, first-
aid, search, rescue, security, evacuation, counseling, distribution of
information about resources and referral processes -- including teentalk and
suicide prevention lines and interviews to assess need for individual counseling)
support and time out breaks for crisis workers are implemented
informal debriefings of crisis workers are done to assess how things are going

and what will be required in the way of follow-up activity.

I1. Follow-up Activity

In the aftermath, check to be certain that

continuing communication needs are addressed (clarifying causes and impact;
debunking rumors, updating facts, providing closure; updating information on
available resources)

if relevant, family contacts are made to learn funeral and memorial service
arrangements, and to determine if there is additional assistance the school can
provide (School-related memorial services for gang members, suicides, etc.
are controversial; clear policies should be established in discussing crisis
response plans.)

crisis-related problems continue to be monitored and dealt with (including
case management of referrals and extended treatment)

facets of crisis response that are no longer needed are brought to an appropriate
conclusion

debriefing meetings are held (to appreciate all who helped, clarify deficiencies in
crisis response, and make revisions for the next time)

crisis response plans are revised and resources enhanced for dealing with the
next crisis

additional training is planned and implemented

appropriate prevention planning is incorporated (e.g., at least to minimize the
impact of such events)
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School Crisis Guide

Help and healing in a time of crisis

from the National Education Association (NEA) and the National Education Association Health

Information Network (NEA HIN)

http://www.neahin.org/crisisguide/index.html

Before A Crisis
Prepare for Emergencies

During a Crisis
Respond competently as crisis
unfolds

After a Crisis
Help students and staff recover

* Creating a plan
- District
- School
- Who’s at the
table?
- How laws impact
the plan
- Crisis response teams
- Types of crises
- Prevention programs
- Communications
& media relations
- Training
- Plans for recovery

* Have a plan?
- Evaluating the plan
- Updating the plan
- Re-evaluating the
plan

* Day one - first hour

* Day one - first 12 hours
Day one - evening

Day two

First week

Back to school

* Long-term mental health

needs

» Handling donations

* Managing long-term

reminders

 Long-term communications
and media strategies

» Evaluating your response

* Reuvisiting your plan
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Example of One District's Crisis Checklist

I. ASSESSMENT
___A.Identify problem and determine degree of impact on school.

__B. Take steps to secure the safety and security of the site as needed.
(see Emergency Disasters Procedures Manual, Sept. 1994)
__C. Make incident report to district administrator.

___D. Determine if additional support is needed.
__1. Call school police and/or city police
___ 2. Call Cluster Crisis Team
___ 3. Call other district crisis personnel

___E. Alter daily/weekly schedule as needed.

II. INTERVENTION: COMMUNICATION
___ A Setup a Command Center
___B. Establish Sign-In Procedures at ALL campus entry sites*

___C. Administrator/designee/crisis manager should:
__ 1. Review facts/determine what information should be shared
___ 2. Consider police investigation parameters
__ 3. Notify family with sensitivity and dispatch. (Consider a personal contact with family.)

___D. Develop and disseminate bilingual FACT SHEET (written bulletin)
__ 1. Faculty
__ 2. Students
___ 3. Parents/Community

___E. Begin media interactions.
__ 1. Identify a media spokesperson (Office of Communications may be utilized)
__ 2. Designate a location for media representatives.*

___F. Contact neighboring schools
___G. Contact schools of affected students siblings.

__H. Other communication activities
___1. Classroom presentations/discussions
___ 2. Parent/community meetings
___ 3. School staff meeting

___ . Provide for RUMOR CONTROL
1. KeepaTV setor radio tuned to a news station
__ 2. Verify ALL facts heard
__ 3. Update Fact Sheet as needed
___4. Utilize student leaders:
a) As sources knowledgeable of rumors among students
b) As peer leaders to convey factual information
c) As runners (written bulletins should be sealed when necessary)

25



I11. INTERVENTION: FIRST AID AND EMERGENCY RELEASE PLAN
___ Al Initiate First Aid Team procedures
___B. Designate Emergency Health Office location*
___C. Initiate Emergency Release Plan procedures

__D. Designate student check-out location*

IV. INTERVENTION: PSYCHOLOGICAL FIRST AID/COUNSELING

___A. Logistics: Designate rooms/locations/areas**
__1. Individual counseling -- Location:

**

___ 2. Group counseling -- Location: **
___ 3. Parents -- Location: **
**

___ 4, Staff (certificated and classified) -- Location:
___ 5. Sign-In for Support Services -- Location:

___B. Initiate the referral process, including procedures for self-referral.
___1. Identify a crisis team member to staff all locations.**
___ 2. Provide bilingual services as needed.
___ 3. Distribute appropriate forms for student counseling referrals to staff.
___ 4. Disseminate student referral information to teachers and other staff.

__C. Identify and contact high risk students.
___D. Identify and contact other affected students, staff, and personnel.

___E. Initiate appropriate interventions:
Individual counseling

Group counseling
Parent/community meetings

Staff meetings (ALL staff)
Classroom activities, presentations
Referrals to community agencies

IV. INTERVENTION: DISSEMINATE APPROPRIATE HANDOUTS TO STAFF/PARENTS

V. INTERVENTION: DEBRIEFING
___A. Daily and mandatory
___B. Crisis intervention activities
__1. Review the actions of the day
__ 2. Identify weaknesses and strengths of crisis interventions
__ 3. Review status of referred students
___4. Prioritize needs/personnel needed the next day
___5. Plan follow-up actions
___C. Allow time for emotional debriefing

* Logistics/room designations/space allocations
** Support personnel needed for these locations

Developed by the Los Angeles Unified School District
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Excerpted From The National Institute of Mental Health..........
Helping Children Cope
With Violence and Disasters

The National Institute of Mental Health has joined with other Federal agencies to address the issue
of reducing school violence and assisting children who have been victims of or witnesses to
violent events. Recent nationally reported school shootings such as those that occurred in Bethel,
Alaska; Pearl, Mississippi; West Paducah, Kentucky; Jonesboro, Arkansas; Edinboro,
Pennsylvania; Springfield, Oregon; and Littleton, Colorado have shocked the country. Many
questions are being asked about how these tragedies could have been prevented, how those
directly involved can be helped, and how we can avoid such events in the future.

Research has shown that both adults and children who experience catastrophic events show awide
range of reactions. Some suffer only worries and bad memories that fade with emotional support
and the passage of time. Others are more deeply affected and experience long-term problems.
Research on post-traumatic stress disorder (PTSD) shows that some soldiers, survivors of criminal
victimization, torture and other violence, and survivors of natural and man-made catastrophes
suffer long-term effects from their experiences. Children who have witnessed violence in their
families, schools, or communities are also vulnerable to serious long-term problems. Their
emotional reactions, including fear, depression, withdrawal or anger, can occur immediately or
some time after the tragic event. Youngsters who have experienced a catastrophic event often need
support from parents and teachers to avoid long-term emotional harm. Most will recover in a short
time, but the minority who develop PTSD or other persistent problems need treatment.

The school shootings caught the Nations attention, but these events are only a small fraction of
the many tragic episodes that affect children's lives. Each year many children and adolescents
sustain injuries from violence, lose friends or family members, or are adversely affected by
witnessing a violent or catastrophic event. Each situation is unique, whether it centers upon a
plane crash where many people are killed, automobile accidents involving friends or family
members, or natural disasters such as Hurricane Andrew where deaths occur and homes are lost-
but these events have similarities as well, and cause similar reactions in children. Helping young
people avoid or overcome emotional problems in the wake of violence or disaster is one of the
most important challenges a parent, teacher, or mental health professional can face. The purpose
of this fact sheet is to tell what is known about the impact of violence and disasters on children
and suggest steps to minimize long-term emotional harm.

For more information visit http://www.nimh.nih.gov/publicat/violence.cfm
NIMH, 2000.
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Excerpted from FEMA For Kids : Resources for Parents & Teachers
For more information visit: http://www.fema.gov/kids/tch_after.htm

After a Disaster:
How to Help Child Vietims

Children who experience an initial traumatic event before they are 11 years old are three times more
likely to develop psychological symptoms than those who experience their first trauma as a teenager or
later. But children are able to cope better with a traumatic event if parents, friends, family, teachers and
other adults support and help them with their experiences. Help should start as soon as possible after the
event.

It's important to remember that some children may never show distress because they don't feel upset,

while others may not give evidence of being upset for several weeks or even months. Other children may
not show a change in behavior, but may still need your help.

Children may exhibit these behaviors after a disaster:

u Be upset over the loss of a favorite toy, blanket, teddy bear or other times that adults might
consider insignificant, but which are unimportant to the child.

u Change from being quiet, obedient and caring to loud, noisy and aggressive or may change
from being outgoing to shy and afraid.

n Develop nighttime fears. They may be afraid to sleep alone at night, with the light off, to sleep
in their own room, or have nightmares or bad dreams.

u Be afraid the event will reoccur.

u Become easily upset, crying and whining.

u Lose trust in adults. After all, their adults' were not able to control the disaster.

u Revert to younger behavior such as bed wetting and thumb sucking.

u Not want parents out of their sight and refuse to go to school or childcare.

u Feel guilty that they caused the disaster because of something they had said or done.
n Become afraid of wind, rain, or sudden loud noises

u Have symptoms of illness, such as headaches, vomiting or fever.

u Worry about where they and their family will live.
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A Few Indicators of Reactions to Trauma

No one should be overzealous in seeing normal variations in student's
development and behavior as problems. At the same time, school
professionals don't want to ignore indicators of significant problems.
The following are meant only to sensitize responsible professionals.
They should not be seen as a check list.

If a student is of significant concern, a request should be
made to an appropriate person on the school staff who
can do some further screening/assessment.

If they occur frequently and in a variety of situations and appear
rather serious when you compare the behavior with other
students the same age, the following behaviors may be symptomatic
of significant problems.

Emotional appearance
(Emotions seem excessive. Displays little affect. Very rapid shifts in emotional state.)

very unhappy, sad, teary, depressed, very afraid, fearful
indicates a sense of worthlessness,
hopelessness, helplessness can't seem to control emotions
excessive anger or self-blame (especially doesn't seem to have feelings
if it is expressed as threats to harm self
or others

Personal Actions
(Acts in ways that are troublesome or troubling)

frequent outbursts, violent hurts self, self-abusive

cruel to others truancy, school avoidance

sleep problems and/or nightmares trouble learning and performing
wetting/soiling at school eating problems

agitated and easily distracted ritualistic behavior

destroys things isolates self from others
accident prone unaccounted for weight loss
excessive/uncontrolled talking substance abuse

often doesn't seem to hear runs away
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Interactions with others
(Doesn't seem interested in others. Can't interact appropriately or effectively with others.)

doesn't pay attention refuses to talk

cruel and bullying promiscuous

highly manipulative excessively reactive and resistant to authority

alienates others highly aggressive to others -- physically,
sexually

has no friends

Indicators of Unusual Thinking
(Has difficulty concentrating. May express very strange thoughts and ideas.)

worries a lot may indicate fear s/he is losing her/his mind

doesn't stay focused on matters is preoccupied with some idea (often bizarre)
or with death
can't seem to concentrate on much
seems to hear or see things, delusional, may
seems disoriented, has trouble knowing experience flashbacks
what day it is or relating recent events
denies apparent problems
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Psychological First Aid:
Responding to a Student In Crisis

Pynoos and Nader (1988)* discuss psychological first aid for use during and in the immediate aftermath of a
crisis (providing a detailed outline of steps according to age). Their work helps all of us think about some
general points about responding to a student who is emotionally upset.

Psychological first aid for students/staff/parents can be as important as medical aid. The immediate objective
is to help individuals deal with the troubling psychological reactions.

(1) Managing the situation
A student who is upset can produce a form of emotional contagion.
To counter this, staff must
e present a calm, reassuring demeanor,
» clarify for classmates and others that the student is upset
» if possible indicate why the student is upset (correct rumors and distorted information)
»  state what can and will be done to help the student.

(2) Mobilizing Support
The student needs support and guidance.
Ways in which staff can help are to
e tryto engage the student in a problem-solving dialogue
>normalize the reaction as much as feasible
>facilitate emotional expression (e.g., through use of empathy, warmth, and genuineness)
>facilitate cognitive understanding by providing information
>facilitate personal action by the student (e.g., help the individual do something to reduce the emotional
upset and minimize threats to competence, self-determination, and relatedness)
»  encourage the student's buddies to provide social support
*  contact the student's home to discuss what's wrong and what to do
»  refer the student to a specific counseling resource.

(3) Following-up
Over the following days (sometimes longer), it is important to check on how things are progressing.
e Has the student gotten the necessary support and guidance?
»  Does the student need help in connecting with a referral resource?
» Isthe student feeling better? If not, what additional support is needed and how can you help make
certain that the student receives it?

Another form of "first aid" involves helping needy students and families connect with emergency services. This
includes connecting with agencies that can provide emergency food, clothing, housing, transportation, and so
forth. Such basic needs constitute major crises for too many students and are fundamental barriers to learning and
performing and even to getting to school.

*Pynoos & Nader (1988), Psychological first aid and treatment approach to children
exposed to community violence. Journal of Traumatic Stress, 1, 445-473.
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A Crisis Screening Interview

Interviewer Date

Note identified problem:

Is the student seeking help? Yes No

If not, what were the circumstances that brought the student to the interview?

Student's Name Age Birthdate
Sex: M F Grade Current class
Ethnicity Primary Language

We are concerned about how things are going for you. Our talk today will help us to discuss
what's going O.K. and what's not going so well. If you want me to keep what we talk about secret,
I will do so -- except for those things that | need to discuss with others in order to help you.

In answering, please provide as much details as you can. At times, | will ask you to tell me a bit
more about your thoughts and feelings.

1. Where were you when the event occurred? (Directly at the site? nearby? out of the area?)

2. What did you see or hear about what happened?

3. How are you feeling now?
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4. How well do you know those who were involved?

5. Has anything like this happened to you or any of your family before?

6. How do you think this will affect you in the days to come? (How will your life be different now?)

7. How do you think this will affect your family in the days to come?

8. What bothers you the most about what happened?

9. Do you think anyone could have done something to prevent it? Yes No
Who?
10. Thinking back on what happened, not at all alittle  more than  very a little
how angry do you feel about it? 1 2 3 4
how sad do you feel about it? 1 2 3 4
how guilty do you feel about it? 1 2 3 4
how scared do you feel? 1 2 3 4
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11. What changes have there been in your life or routine because of what happened?

12. What new problems have you experienced since the event?

13. What is your most pressing problem currently?

14. Do you think someone should be punished for what happened? Yes No
Who?

15. Is this a matter of getting even or seeking revenge? Yes No
Who should do the punishing?

16. What other information do you want regarding what happened?

17. Do you think it would help you to talk to someone about how you feel about what
happened?

Yes No Who? How soon?

Is this something we should talk about now? Yes No  Whatis it?

18. What do you usually do when you need help with a personal problem?

19. Which friends and who at home can you talk to about this?

20. What are you going to do when you leave school today?
If you are uncertain, let's talk about what you should do?

35



Informing the Students and Staff

Many administrators prefer not to make a P.A. announcement when there
has been a crisis event that affects the school. There is no hard and fast rule
here. In part, it depends on the situation (such as how much there is a need
for immediate communication), and in part it depends on the ability of the
administrator to use the P.A. in an effective manner.

Thus, the most common means of communication is a note to teachers and
school staff members. Such communications should be made as quickly as
feasible and should be done in a clear and open manner (providing all
known information). In turn, teachers and staff are directed to inform
students, doing so with concern and caring so as to calm and clarify. If
feasible, students should be informed in small-group settings where
questions can be answered, rumors clarified, and concerns addressed.

The following is a sample of a statement used to provide staff and
students with relevant information about the death of a student.

We regret to inform you of the death of (name). S/he died on (date) as a
result of

At times such as these, it is important for everyone to be informed and to
have some time to express thoughts and feelings. Part of first period will be
used for such sharing.

In addition, we encourage anyone who is very upset to come to room ( )
where staff members will be available throughout today to help. Staff
members will also be available upon request over the next two days should
anyone want further assistance. Such assistance can be obtained by (explain
process).

As soon as the information is a_vgilable, we wiI_I cir_culate a noticg abom_Jt
funeral arrangements and provisions for attending if the funeral is during
school hours.




Sample Letter to Send Home

Dear Family Members:

We regret to inform about an unfortunate event affecting our school. Yesterday, (brief
factual statement about event). An investigation is underway, and until it is complete we
will not have all the details about this tragedy.

The school's crisis team has begun meeting with students and staff. We anticipate some
may need continuing support for a while to help them deal with the emotional upset that
such an event produces. In this regard, enclosed are some materials that you may find
helpful in talking about the matter at home.

If you have any questions or concerns you think we can help address, please feel free to
call the school (number) and ask for any of the following staff: :

The following community agencies also are ready to help anyone who is feeling
overwhelmed by their emotions.

(local) Community Mental Health Center (phone)

Family Services  (phone)
etc.

We know that events such as this are stressful. We are taking every step we can to be
responsive to the needs of our students and their families.

Sincerely,

Principal




Facilitating Class Discussion

In general, informing and discussing a traumatic event with students is
best done in small-groups where questions can be answered, rumors
clarified, and concerns addressed. Some students may choose not to
enter into discussion, and some may even express a desire to be
excused. Don't force the situation; honor the student's wishes.

Students often start off by saying such things as

| feel terrible.

S/he was my friend.

Why did it have to happen?

I'm really mad that it happened.

We knew he was upset; we should have done something.
Things like this don't make sense.

It could happen to me.

It's just one of those things.

| can't believe it.

If it weren't for (name of someone), it wouldn't have happened.

You can often help keep students more fully express their thoughts
and feelings by paraphrasing what they have just said. Try not to make
intrusive comments. At the same time, move the discussion away from
any attempts to glamorize or romanticize the event.

After they have been able to express themselves, you need to let them
know that what they are thinking and feeling is very natural under the
circumstances and that, for some of them, it may take a while before
such thoughts and feelings are worked through.

Be sure to tell them that who is available to students if they or a friend
are very upset. Watch for any student who appears very upset and
follow predetermined procedures for connecting that student with
someone who is ready to provide psychological first aid.




Aftermath Classroom Activities

In addition to discussion, teachers can help students deal with their
reactions to a crisis through a variety of classroom activities.

The work done on this by the Los Angeles Unified School District has
been found useful by schools around the country. For example,
Genesee County in Michigan has included the following adaptation in
their crisis handbook.

Classroom activities enable students to express and discuss feelings
about crises. The following are simply examples to stimulate teachers'
planning.
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PRE-SCHOOL AND KINDERGARTEN ACTIVITIES

Play Reenactment

Toys that encourage play reenactment of students' experiences and observations during a
traumatic experience can help integrate the experiences. Useful toys include fire trucks, rescue
trucks, dump trucks, ambulances, building blocks and dolls.

Physical Contact

Children need lots of physical contact during times of stress to regain a sense of security. Games
involving structured physical touching help meet this need.

Nourishment

Extra amounts of finger foods and fluids help provide the emotional and physical nourishment
children need in times of stress. Oral satisfaction is especially necessary, because children tend
to revert to more regressive or primitive behavior in response to feelings that their survival or
security is threatened.

Puppets

Playing with puppets can be effective in reducing inhibitions and encouraging children to discuss
their feelings.

Art

Have the children do a mural on butcher paper with topics such as what happened when the
traumatic event occurred. This is recommended for small groups with discussion afterward,
directed by an adult. Have the children draw individual pictures about the event and then discuss
or act out elements of their pictures. This activity allows for discussing experiences, and helps
children discover that others share their fears.

Stories

Read stories to the children that tell about other children's (or animals’) experiences in a
disastrous event. This can be a nonthreatening way to convey common reactions to frightening
experiences, and to stimulate discussion. It helps to emphasize how people resolve feelings of
fear.

Large Muscle Activity
When children are restless or anxious, any activities that involve large muscle movements are

helpful. You might try your own simple version of doing exercises to music, like skipping and
jumping.
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ELEMENTARY SCHOOL ACTIVITIES

Play Reenactment

For younger children, using toys that encourage play reenactment of their experience and
observations during the traumatic event can help integrate the traumatic experience. Toys might
include ambulances, dump trucks, fire trucks, building blocks and dolls.

Puppets

Play with puppets can be effective in reducing inhibitions and encouraging children to talk about
their feelings and thoughts. Children often will respond more freely to a puppet asking about
what happened than to an adult asking the questions directly. Help or encourage students to
develop skits or puppet shows about what happened in the event. Encourage them to include
anything positive about the experience as well as those aspects that were frightening or
disconcerting.

Art and Discussion Groups

Do a group mural on butcher paper with topics such as "What happened in your neighborhood
(school name or home) when the traumatic event occurred?™ This is recommended for small
groups with discussion afterward, facilitated by an adult. This type of activity can help students
feel less isolated with their fears and provide the opportunity to vent feelings. Have the children
draw individual pictures and then talk about them in small groups. It is important in the group
discussion to end on a positive note (such as a feeling of mastery or preparedness, noting that the
community or family pulled together to deal with the crisis:), in addition to providing the
opportunity to talk about their feelings about what took place.

Share Your Own Experience
Stimulate group discussion about disaster experiences by sharing your own feelings, fears or
experiences. It is important to legitimize feelings to help students feel less isolated.

Disaster Plans
Have the children brainstorm their own classroom or family disaster plan. What would they do
if they had to evacuate? How would they contact parents? How should the family be prepared?
How could they help the family?

Reading

Read aloud, or have the children read, stories or books that talk about children or families
dealing with stressful situations, pulling together during times of hardship, and similar themes.

(cont.)
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Creative Writing or Discussion Topics

In a discussion or writing assignment, have the children describe in detail a very scary intense
moment in time and a very happy moment. Create a group story, recorded by the teacher, about
a dog or cat that was in an earthquake, flood or other disaster. What happened to him? What did
he do? How did he feel? You can help the students by providing connective elements.
Emphasize creative problem-solving and positive resolution.

Playacting

In small groups, play the game, "If you were an animal, what would you be?" You might adapt
discussion questions such as "If you were that animal, what would you do when some traumatic
event occurred?" Have the children take turns acting out an emotion in front of the class, without
talking, and have the rest of the class guess what the feeling is and why the student might have
that feeling. Do this for good as well as bad feelings.

Other Disasters

Have the children bring in newspaper clippings on disasters that have happened in other parts of
the world. Ask the students how they imagine the survivors might have fel